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CHAPTER I
THE PROBLEM AND EXPLANATION OF THE TERMS
THE PROBLEM.

The purpose of this study was to analyze (1) the origin

of the junior high school, (2) the development of the homemaking program
in the junior high school, (3) trends in the homemaking curriculum organization and content, and (4) present offerings of homemaking in the junior
high school.

A survey was made of the Altamont Community Unit High School

home economics pupils.

This was made to improve the curriculum for the

eighth grade girls in the junior high school.
A knowledge of the origin and function of the homemaking course in
the curriculum is desirable for the teacher.

Since all pupils develop

individually, there is a need to have courses to provide individual
interests and aptitudes.

Therefore, a study of this nature is important

to a teacher of homemaking.
EXPLANATION OF TERMS.

The term junior high school has had many

meanings to the people in the past half century.

According to a Merriam-

Webster dictionary a junior high school is a school including either the
seventh, eighth and ninth grades or only the seventh and eighth, or eighth
and ninth grades of a school, permitting limited election of subjects, and
having some subjects usually taught in the high school.
Charles Hughes Johnston, one of the pioneers in secondaryschool reorganization who had wide information and an even
wider vision, wrote that the junior high school is the name
we have come to associate with new ideas of promotion, new
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methods of preventing elimination, new devices for moving
selected groups through subject-matter at different rates,
higher compulsory school age, new and thorough analysis of
pupil populations, enriched courses, varied and partially
differentiated curriculum offerings, scientifically directed
study practice, new schemes for all sorts of educational
guidance, new psychological characterizations of types in
differences, new school year, new school day, new kind of
class exercise, new kinds of laboratory and library equipment and utilization, and new kinds of intimate community
service.l
The junior high school, as an institution, came into being about forty
years ago as a development of the twentieth century.

Berkeley, California

has the distinction of beginning the junior high school movement by
establishing the first one in 1909.
next year.

Los Angeles followed the example the

The movement progressed rather slowly at first, with fewer than

three hundred schools of this type in 1918.

Twelve years later there were

nearly two thousand regular junior high schools.

Today they have been

adopted in nearly every state.2
Noar3 states that it was hoped that it would solve many of the
persistent educational problems.

A common problem was that of pupils

dropping out at the end of the sixth year or at the close of the eighth
year.

Another problem was the difficulty of the children adjusting as they

went from the security of the elementary schools to the large senior high
schools, in which few people seemed to be concerned about them as
individuals.

A third problem was created by the inability of the elementary

1Thomas H. Briggs, The Junior High School, (Chicago: Houghton Mifflin
Company, 1920), p. 46 quoting (Educational Administration and Supervision,
vol. 2, pp. 413-24.)
2Paul E. Belting and A. W. Clevenger, The High School At Work, (Chicago:
Rand McNally and Company, 1939), p. 115.
3

Gertrude Noar, The Junior High School Today and Tomorrow, (Englewood
Cliffs, N. J., Prentice-Hall, Inc., 1956), p. 1.
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school to make adequate provisions for the increased size of the boys and
girls and the needs that were to be met by the early teens.

Therefore, a

new school was planned with the emotional and social needs of the pupils in
mind.
During the first years of development the junior high school reorganization was being encouraged as a movement that might resemble a crusade.
Its rapid growth was partially interrupted by the depression and a world
war, both of which had a retarding influence on many other social movements
in education and otherwise.

Today the trend is still moving rapidly but it

may lack the spirit of the earlier period.

More encouragement could be

given now to reorganization, redistricting, and rehousing of the desirable
grade groupings as well as making improvements in school systems already
reorganized.
The most conunon type of junior high school consists of grades seven,
eight, and nine, or the last two years of the traditional elementary school
plus the first year of the high school.
The reconunendation appears to apply even more to 6-year high
schools on a 3-3 or an undivided basis, in which the pupils
in grades 7-9 seem often to be treated like the proverbial
step-children, with the focus of attention and the advantages
of an adequate school program reserved for students at the
senior high school level. There is no good reason why pupils
in the lower years of these 6-year schools should not have
the benefit of features characteristic of the best junior
high schools, such as curriculum reflecting successful efforts
at integration, with block-time arrangements; an extra-class
program with a wide variety of activities and organizations,
centralized through a functional student organization; an
effective guidance program, including provision for vital
homeroom activities; whether in special periods or in social
living core; and a program for differentiation that meets the
individual needs of the diverse pupil population always found
in junior high school grades no matter what the pattern of
grade-grouping.I
1
V. Leonard Koos, Junior High School Trends, (New York: Harper and
Brothers, 1955), p. 142.
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In the study of grade grouping, Belting finds, "The junior-high-school
curriculum, therefore, meets the needs of both the pupil who will not
continue long in high school and the pupil who will continue in high school
and perhaps go to college. 11 1
The junior high school has numerous purposes.

"Among them are provision

for individual differences; prevocational training and guidance; coordination
of work on the elementary and high school· levels; and special attention to
the needs of the early adolescent. 11 2
Since the school is judged by its curriculum, the meaning of the term
should be understood.

In its broadest sense we could say that anything a

boy or girl learns is part of the curriculum.

Since he learns what he

experiences, all that he experiences during the full twenty-four hour day
would comprise his total curriculum.

Over only part of this day, however,

does the school have major control.

The pupil's curriculum, then, consists

of all the learning he engages in while in school, even though this is
. broader than the so-called course of study.

The curriculum is not only

concerned with the organized classroom learning experiences but with the
informal learning in the halls, at ball games, in the cafeteria, rest
rooms or play ground.

In these areas of experience we may find a deeper

and more permanent influence on adjustment of a pupil than in some of his
academic learning situations.
Webster defines a course as, "A unit of instruction consisting of
recitations, lectures, or the like, in a particular subject; also the
subject matter of such a unit."3

With this in mind, the homemaking course

1Belting, ~· cit., p. 131.
2Ibid., p. 138.
3webster's New Collegiate Dictionary, 1953, p. 457.
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would be a unit of instruction in making a better home for the family
through the pupil.

Too o f ten gir ls believe a homemaking course is cooking

and sewing with no thought to the several other aspects of home life.

An eighth grade girl is, on the average, thirteen years of age.
school she has interest in class assignments and discussions.

At

She has the

capacity to acquire knowledge through reading, listening, and observing. 1
At thirteen she is at her best as a member of a responsive group.
group is eager and pays attention with readiness to learn.

This

Therefore, it is

not strange that teachers derive deep satisfactions in meeting the challenge
of their eighth graders.

2

At this age she is in a stage of momentous transitions and is in need
of sympathetic understanding. 3 The pupil can be so very busy that it may
be hard for her to find time to do things she wants to do, let alone household chores.

This is a period of continued maturation for most girls.

Their

height and weight may continue to increase but at a slower rate.4
The girls are especially aware of the clothes of others and can size
up pretty well which clothes will bring compliments and which ones will not.
They may be careless with their clothes.
of can be found in a heap.

Even a dress a girl may be fond

Very few are aware of the way clothes wrinkle

if they are not hung up properly, however, they will press their own clothes.
Helping in the home can be depended upon and through a certain amount of
willingness.5
The eighth-grader's time is better organized, concentration is more
sustained, self-control is more evident and she has a better sense of
1Arnold Gesell, Frances L. Llg, and Louise Bates Ames, Youth: The Years
from Ten to Sixteen, (New York: Harper and Brothers, 1956), p. 139.
2Ibid. , p. 144.
3Ibid., p. 145.
4Ibid., pp. 146-148.
51bid., PP· 151-52.
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responsibility.

She is more dependable.

A teacher can enjoy shared

intellectual experiences with her.l
Thirteen-year-old girls may assume a rather blase attitude toward
home economics, but they show their eagerness as soon as they are into a
project.

They are eager to go ahead on their own in sewing as they can

complete a whole garment

a skirt, blouse or dress without sleeves. 2

The year thirteen marks the peak for single, definite choices about
future work and the girl tends to assert her choice without indecision.3

1

Ibid., p. 165.
2Ibid., p. 169.

3~., p. 379.

CHAPTER II
DEVELOPMENT OF HOME ECONOMICS EDUCATION
IN THE JUNIOR HIGH SCHOOL
HISTORY OF HOME ECONOMICS IN THE JUNIOR HIGH SCHOOL.

"Home economics

is a field of study where all of its aspects of learning are integrated and
focused on th.e needs of the family as well as the individual. 111

This

definition seems fitting because it does not minimize the importance of any
part of the program but rather emphasizes the relationship of all its phases
to the needs of families and individuals.
Home economics is significant in the part it plays in bringing about
a revived realization of the importance of the home as the nucleus of our
civilization.

The home is the workshop through which opportunity is

furnished for improved connnunication between men and women, adults and young
people themselves.

It is in the home where parents may work together to

build bridges between themselves and their children, themselves and the
coillllunity, and the family and the community. 2
During the years since 1910 much progress has been made in developing
an effective home economics program in the junior high school.

It is still

a relatively new unit in our educational system and much remains to be done.
Yesterday's program was filled with a great deal of impractical
teachings and some pure nonsense.

What the girl was taught at school she

was sometimes unable to use at home because the home lacked the latest
equipment, money, and often the time.

In foods classes the students

·· .-i·:

1
Edna A. Hill, "Human Values in Home Economics " , Journal of Home
Economics, Vol. XLVII (October, 1955), p. 592.

2
Flora Rose, "Significance of Home Economics in Education", Journal
of Home Economics, Vol. XLIX, (October, 1957), p. 665.
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might use the most expensive materials and receive no training in using
what the family cupboard might provide.

Often the teacher herself had no

practical experience, and her textbooks dia, nb't always .teach her the 'whys'
to conunon failures.l

At that time cooking and sewing were referred to as

household arts just as industrial arts was called manual training.
Some of the economic an.d social conditions created by World War I led
to changes in the home economics program of both the elementary and secondary
schools.

During World War I, increased emphasis was placed on food

conservation, use of food substitutes, the development of the school lunch,
and clothing problems.
Gruhn and Douglass quote from the U.S. Bureau of Education the
following:
Not long after World War I, a summary of trends in home economics
education, presented in the report of the Biennial Survey of
Education for 1920-22, showed that there was (1) reduced
attention to cooking processes and more to nutrition and dietetics, (2) less emphasis on the technique of garment making and
more on the economics of clothing and (3) more attention to
the budgeting of personal and household incomes. 2
During the 1920's there was some question as to the value of preparing
junior high school pupils for adult homemaking.

"During this period, there

was a . growing interest in the natural activities of boys and girls as a
basis for instruction in home economics.

However, foods and clothing still

assumed a major role. "3
In 1928 the major objective for most junior high school courses was
worthy home membership in its broadest sense.

However, during the

1william T. Gruhn and Harl R. Douglass, The Modern Junior High School,
(New York: The Ronald Press Company, 1947), p. 156.
2Ibid., quoting U. S. Bureau of Education, Biennial Survey of Education
in the United States, 1920-22, Bureau of Education Bulletin, 1924, No. 13,
Vol. I, Ch. 14.
3 Ibid.
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depression years of 1930 some new units were introduced to help pupils and
their families meet the problems in the home caused by reduced incomes,
unemployment, increased leisure time, and crowded housing conditions.

These

were studied in units such as comsumer buying, housing, and family and
social relationships.l
"According to a survey by the United States Office of Education, by

1938 the home economics curriculum of the junior high school had been
extended to include many different phases of homemaking. 11 2
From an examination of the field of home economics in our modern schools
today it can be realized how far this work has progressed from the skills
of cooking and sewing.

Its primary function is to give pupils a well-

rounded conception of the life of women in the world in homemaking, as well
as to give the needs of the individual and the family.
Homemaking is not an independent subject in the school curriculum.
Many other subjects make their contributions.

English should function in

leisure time reading, in the fine arts of conversation, and in the selection
of library books, magazines, and bulletins.
following:

Homemaking is also in the

social studies, and furnishing an understanding of the world

today; business education, in budgeting, accounting, consumer buying, and
advertising; health and physical education,in providing a strong body and
a knowledge of how to maintain it; science, in the principles of nutrition,
growth, disease, bacteria, chemistry of foods, soaps, dyes, cosmetics, etc.;
art, in dress, in home furnishings, in landscaping; mathematics, in
practical accounting; music, in enjoyment of leisure time and entertainment.
1
1bid., p. 157.
2

Ibid., quoting U. S. Office of Education, Home Economics in Public
Hi gh Schools, 1938-39, Vocational Division Bulletin 213, Home Economics
Education Series 24, 1941, p. 114.
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There are many other possibilities of integration of subjects in our
curriculums. 1
The recent developments of home economics education in the secondary
schools have resulted from several important social factors:
(1) changes in economic and social conditions related to family
life, (2) scientific discoveries and their practical application
to home and family life, (3) federal legislation related to
home economics education, and (4) certain developments in
educational philosophy and psychology.2
One of the strongest influences on the content of the home economics
curriculum in the junior high school is the great change in the home and
family life.

The early American family was self-sufficient, not only in

production of household goods and services, but also in the education of
children for home living.

This self-sufficiency has been greatly changed

in the past half century.

Industry has taken from the home much of the

production of food and other necessities of life.

Many families have

changed from the rural way of life to the urban environment.
ship among family members has been modified.

The relation-

In their daily lives today

young people are associated much less with their parents than_ formerly.
These changes have made it necessary for the school to provide more
instruction in homem~king activities.3
The growth of science is another factor which has changed the content
of today's home economics curriculum.

Science emphasizes the study of

food composition in relation to physiological processes, food sanitation,
and applications that affect everyday living.4
1Paul Belting and Natalia Maree Belting, The Modern High School
Curriculum, (Champaign, Illinois: The Garrard Press, 1942), p. 261.
2
Gruhn, .2£.· cit., p. 156.
3 Ibid.
4 Ibid.
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Homemaking education must meet needs based on the fact that family
and conununity life is continuous and progressive.

Programs that are

tentatively planned to meet the needs of youth should be flexible so that
problems involved can be met.
TRENDS IN CURRICULUM ORGANIZATION AND CONTENT.

There are several

general trends in the organization of the home economics curriculum which
are especially noticeable at the junior high school level.

The more

. important trends include:
1.

A trend from specialized courses such as cooking and sewing toward

broader and more general courses which include many units dealing with
family living.
2.

A trend from logically organized subject materials to problems in

everyday living at the child's level of maturity.
3.

A trend from separate courses covering single subject areas toward

a curriculum which includes several subject areas and based on the
developing needs, interests, and abilities of children in their personal
and home living. 1
Other trends that affect the content of material in the home economics
curriculum are:
1.

A trend toward including materials which may contribute to the

personal and social adjustments of the girls in the home and the conununity.
2.

A trend toward the use of case studies and home contacts by the

home economics teacher.
3.

A trend toward cooperative planning of the home economics curricu-

lum with· pupils, parents and others that may be concerned.
1

Ibid., pp. 158-159.
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4.

A trend toward meeting pupil needs in solving complex problems of

personal development and family living.
5.

A trend toward the evaluation of the home economics program in

terms of individual and social behavior.
6.

A trend toward the increasing use of home economics materials in

a program of general education. 1
It is obvious from this brief summary of the trends in the home
economics curriculum that the organization, content, and teaching methods
are passing through a period of considerable study and modification.
These trends are brought about by the changes in the patterns of
family living.

We must take into account our new knowledge of emotional

needs of family members such as:
be recognized.

the need to belong, to be loved, and to

It would probably be easier for all of us to work in a

traditional pattern, but only through change does progress come.
more wives and mothers are working outside the home.

Today

This is another

condition that must be recognized in family living and food preparation.
This changing pattern in family living makes it more important than ever
for young people to be prepared to do independent thinking while living
with others.

Many must learn to live anywhere and in groups.

When these

modifications of family life are considered, it should be realized how much
pupils need principles which they can apply in new situations.
Some changes have taken place and have resulted in great progress.
other areas changes have been slight, if any.

If reorganization continues,

the next few years should show much progress in the development of an
effective program in the junior high school.
1

Ibid., pp. 169-161.

In
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PRESENT OFFERINGS.

Home economics is more likely to be a required

subject at the junior high school level, that is, to the seventh, eighth
and sometimes ninth grades than at any other level.

Therefore, home

economics study reaches more pupils at this age than at any other.

Home

economics should build upon their present knowledge of experiences in
homemaking, and also create an interest in further study.

The facilities

for teaching should provide a setting for experiences in solving problems
in all areas of home and family life which are important to pupils of this
age.
In many of the junior high schools, courses in home economics are
included in the program of studies for all grades.

In the seventh and

eighth grades, these courses are required of all pupils in most schools.

In

the ninth grade home economics courses are most frequently offered as
electives.

The general courses in home economics are usually full-year

courses, but the separate courses in foods and clothing often are given for
one semester each.

It should also be mentioned that the elective courses

tend to be given five class periods a week, while the required courses tend
to meet less often.I

This trend is shown in a survey of 162 schools studied

by the authors2 of the following:
Required courses
Percentage Average
of schools periods
weekly
Eighth grade:
General home ec.
Foods
Clothing
Household science

43%
11%

8%

3.7

3.9
3.8

Elective courses
Percentage
Average
of schools
periods
weekly
7%
7,%

7%
J..%

4. 5
4. 7
4. 7

3.0

The trend in the junior high school curriculum has been to plan a broad
home economics program.
1 rbid., p. 161.
2 Ibid.

The work of each grade level consists of a series
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of units or experiences to give the pupil an understanding and appreciation
of her own development.

Therefore, her relation as a helper in the home

with the family group is given attention.
For the early adolescent pupil of the seventh and eighth grades the
following units are listed as possibilities for the curriculum:

Improving

Ourselves, Adventures with Foods, Preventing Home Accidents, My Share in
the Family's Home, Tips on Clothing, Enjoying Young Children (Baby Sitting),
and Looking Toward a Job.

Other suggestions might include a unit in Making

and Keeping Friends, Understanding Physical Growth, Managing My Money,
Clothing Selection, Learning to Select and Use a Pattern, Making Clothes
for Myself, Food for Health and Happiness, Setting the Table, Table Manners
and Food Demonstrations.l
Since the purpose of a good program is to give the pupil a well-rounded
homemaking course, the above suggestions may be used as starting points in
studying various areas.

Each unit should be based on the interests of the

pupil and include experiences to further these interests.

1

State of Illinois, Board of Vocational Education Home Econ ·
Ed uca t•ion, J un1or
·
. h School Homemaking. (Springfield·
' Misc H om1cs
H1g
E
.
No. VI, July 1952.), pp. 3 _7 _
·
• ome conom1cs,

CHAPTER III
SURVEY OF FORMER EIGHTH GRADE PUPILS
NOW IN HIGH SCHOOL
CLASSIFICATION OF STUDENTS.

A survey of former pupils was conducted

by the writer in order to study the Altamont Junior High School homemaking
Seventy-three pupils filled out the questionnaire 1 at the same

course.
time.

They were classified as follows:

twenty freshmen, twenty-one sopho-

mores, twenty juniors, and twelve seniors.

The junior high school course

had been changed each year in accordance with the curriculum which was in
the experimental stage; therefore, it was important to know the classification of the girls.
In the freshman class, fourteen of the twenty are enrolled in homemaking this year.
subject.

One pupil felt that she would get more from another

The others selected Latin as an elective subject for college

preparation.

Fifteen of the twenty-one pupils in the sophomore class are

enrolled in homemaking.

Reasons given for dropping it were:

two did not

have enough time in their schedule, one was not interested, and three felt
it was not worthwhile.

Of the junior class only two were enrolled in

homemaking this year; however, eighteen had taken two years of homemaking,
and one had completed one year of homemaking.

The principle reason given

was that there was not enough time in the schedule.

Science, commerce, and

Latin are the courses that are also on the elective list.
select homemaking in the senior year.
1

They may, however,

Of the twelve members in the senior

Questionnaire is found in the appendix.
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class who filled out the questionnaire, six had studied or were enrolled
in homemaking for the third year, five had it for two years, and one had only
one year.

Their reasons were:

they needed more time for required courses,

homemaking could not be worked in the schedule, and they had no interest.
Geselll shows in his study of pupils of this age that girls of thirteen
»~ars

prefer classes of languages, art, and home economics.

At fourteen

they like subjects which tell about themselves and at fifteen years their
interests are often shown in whatever affects their own life, such as
biology.

The sixteen year old girl shows great individual variation.

Characteristics of maturity may be the reason junior and senior girls are
not enrolled in home economics, although they gave other reasons.
It seems from these questions and answers, and information from
Gesell's studies, that homemaking should be well planned in the eighth,
ninth, and tenth grades so as to meet the needs of the girls in the years
that they are enrolled.

With requirements increasing in the high school,

it will, be more important for the eighth and ninth grade pupils in the
future.
AREAS RATED.

The high school pupils were given eight areas of home-

making to rate; first, in the order of amount of help the areas have been
in studying homemaking in high school classes; and second, in the order
of usefulness outside of class.

Table I shows the areas listed most

frequently by each class by rank order in class and not in class.

1
Gesell, £!:· cit., p. 460.
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TABLE I
AREAS LISTED MOST FREQUENTLY
BY EACH CLASS BY RANK ORDER
Not In Class

In Class
Freshmen
1. Getting Along with the Family
2. Clothing Construction
3. Etiquette
4. Personal Improvement
5. Food Preparation

Personal Improvement
Clothing Construction
Getting Along with the Family
Food and Health
Food Preparation

Sophomore
1. Food Preparation
2. Personal Improvement
3. Foods and Health
4. Clothing Construction
5. Getting Along with the Family

Food Preparation
Personal Improvement
Etiquette
Getting Along with the Family
Clothing Construction

Junior
1.
2.
3.

4.
5.
Senior
1.
2.
3.

4.
5.

Food Preparaj: ion
Etiquette
Personal Improvement
Clothing Construction
Foods and Health

Baby Sitting
Etiquette
Food Preparation
Personal Improvement
Clothing Construction

Clothing Construction
Food Preparation
Personal Improvement
Getting Along with the Family
Etiquette

Getting Along with the Family
Personal Improvement
Clothing Construction
Etiquette
Room Improvement

This information is understood better when it is used with the course
of study given to each class in the eighth grade.

It may show which areas

have been stressed and studied more thoroughly or which were of interest
to the girls at that time.

Here, the influence of the entire school

curriculum may be noticed, such as:

the number and length of periods,

available equipment, number in the class, and the enthusiasm of the students
and of the teacher.

It is thought that only the freshman class should give
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a true picture since the other pupils may have been influenced by their
past homemaking courses in high school, as well as maturation factors.
The junior girls checked the area Baby Sitting first in the not in
class list, showing their individualism and interest in personal gain.
did not check Getting Along with the Family in either list.
they wish to be more independent.

They

At this age

However, other areas checked by each

class are similar in rank regardless of classification, so that it seems that
these areas are important to all girls.
A list of eleven areas was given to the group to rate in the order of
importance in planning an eighth grade homemaking course • . Table II shows
the results of the importance of the areas to each class.
TABLE II
AREAS LISTED BY EACH CLASS IN ORDER OF IMPORTANCE
IN PLANNING AN EIGHTH GRADE HOMEMAKING COURSE
Classes in High School
Freshman Sophomore Junior Senior

Areas
Getting Along with the Family
Baby Sitting
Careers
Personal Improvement
Foods and Health
Food Preparation
Clothing Construction
Planning a Wardrobe
Care of Clothing
Etiquette
Room Improvement

1
8
9
2
7
10

3
10
6
1
2

9
1

2
11
10
1
9
8

2
3

7

8
6
10
7

3
5

5
7
8

4

9

4

4

6
11

4

5

11

11

5
6

3

Although these areas were to be checked in order of importance in
planning an eighth grade program it shows developmental trends of the pupils
doing the checking.

Personal Development and Getting Along with the Family

were rated important by the freshman and sophomore classes.

According to
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Gesell's 1 research the freshman and sophomore pupils are susceptible to
group influence and wish to belong to a group.
others and show it by imitating and copying.

They desire to be like
Their great interest is

personality, friends, and the family.
The junior and senior girls seem to be less interested in personality
and the group, and have changed to independence and self-reliance.
girls checked the following as important areas to them:

These

Food Preparation,

Clothing Construction, Planning a Wardrobe, and Care of Clothing.
The areas last rated were Careers and Room Improvement.

Careers was

placed ninth by the freshmen, sixth by the sophomores, and tenth by the
junior and senior girls.

Gesell 2 found that the age thirteen marks the

peak for single, definite choices about future work.

Earlier ages sometimes

make multiple choices and later ages recognize the difficulty of making a
single choice with interest in career versus marriage.
Room Improvement was rated last by all classes except the seniors.
Gesell 3 showed in his studies that the care of room lags behind the care of
personal appearance.

However, care of room improves each year even though

it may be just a week-end event.
Although these areas were checked quickly, it indicated what the pupil
thought important at that moment, and it also was an indication of developmental trends.
SUGGESTED IMPROVEMENTS.

The following results are based on a surmnary

of all the responses in the survey.
1
1bid., pp. 366-367.
2Ibid., p. 379.
31bid., p. 323.
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All of the classes gave the following suggestions for improvements in
laboratory classes:

first, the need for smaller classes; second, more time

for a class period; and third, more space for working.

These seemed

foremost in their minds; however, a few mentioned better equipment.
The majority of the pupils felt that the work offered in their homemaking course was practical enough at the time they were enrolled.
only negative answers were given by the junior class.

Gesell 1 states about

the sixteen year old girl, "Great individual variation appears.
'I like all my subjects now.' 11

The

A few say,

Therefore, she has normally shown indiffer-

ence by checking that the course was not practical enough to apply at that
time.

Again, the majority believed homemaking to be useful for further

study.

These results would support the need of homemaking courses for the

eighth grade girls.
They were asked if they felt that a unit on homemaking careers should
be included in the eighth grade homemaking course.

Thirty-nine of the

seventy-three signified that it should be included, fifteen were uncertain
and nineteen replied in the negative.

Thus, the majority is of the

opinion that homemaking should be included, and others felt that there
should be a short unit.

Of the nineteen who replied negatively, fourteen

were in the junior and senior classes.

As was mentioned previously, the

thirteen year old girl marks the peak of interest in the future careers
even though it may be multiple.

Gesell 2 finds that the majority of

sixteen year old girls plan to work until they marry.

Most of them are

domestically minded, and only a few hope to combine a career and marriage.
Some would work after marriage if they needed money.
1

2

Ibid., p. 460.
Ibid., p. 382.

With this information
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we can understand the

reaso~
!

for less interest in careers for junior and

senior girls.
The girls were asked to express their opinions concerning longer class
periods.
in length.

Fifty-three girls indicated that the periods were not sufficient
Most of the students who had eighth grade homemaking periods

of thirty to forty minutes in length realized the need for longer periods.
Those who checked sometimes may not have been as interested in homemaking.
The girls checked the length of period they felt would be best:
minutes, sixty minutes or eighty minutes.

forty

Thirty-six checked sixty minutes

and thirty-seven eighty minutes, while no one checked forty minutes.

This

shows that the girls have felt a need for longer periods in homemaking.
In the next question the pupils were asked if they would have preferred
fewer periods of greater length.
no.

Forty-five checked yes and twenty-six

Even though they had checked longer periods in the preceding question

some still did not want to give up the number of periods.
Homemaking has been a required course in the Altamont Junior High
School eighth grade curriculum for girls, and it was interesting, as well
as valuable, to learn the opinion of the participants.

The results were

well divided with thirty-nine checking that homemaking should be required
and thirty-four that it should be an elective.
The girls were asked their opinion as to whether homemaking should be
offered to the seventh grade

girl~.

Forty-three girls indicated that

homemaking should be offered to them and twenty-nine were opposed.

The

majority of the freshman and sophomore classes felt that it should be
required.

However, the majority of the junior class checked elective and

half of the senior class checked the same.

Some may have felt that it

might shorten the number of periods for their class as it had when they
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were enrolled in homemaking.

Again, their decision could be related to

maturity factors, such as, desire for independence, and expression of
individual differences.
One question was asked in regard to offering homemaking to eighth
grade boys.

Sixty-one pupils felt that homemaking should be offered to the

boys; eight replied negatively, and two felt that boys should have homemaking if they wished.

Homemaking has never been offered to eighth grade

boys in the Altamont Junior High School; however, many boys have asked for
it, and there is a possibility of offering it to the boys in the future.

CHAPTER IV
SUMMARY AND RECOMMENDATIONS

The following is a summary based on the findings of the survey:
1.

Most of the girls are enrolled in homemaking in the ninth and

tenth grades.

During the eleventh and twelfth grades, developmental

trends make the girls more individualistic and they choose other fields to
study.
2.

Thus, it is difficult to include homemaking in the schedule.
Their suggestions for improvements of the eighth grade program

were smaller classes and sixty or eighty minute periods.
3.

The homemaking course was practical enough at the time they were

enrolled and also useful for further study.
4.

A unit on careers should be included in the course.

5.

The opinion as to whether homemaking should be required for eighth

grade girls was evenly divided.

Most of them thought it should be offered

to seventh grade girls.
6.

They felt that homemaking should be offered to eighth grade boys.

7.

The areas checked with reference to their interest, usefullness,

and planning an eighth grade homemaking course were similar.

Even though

it is well to know the interests and desires of the girls much of the
planning should be guided or made by the teacher with the needs of the
pupils foremost in mind.
8.

Foods and clothing are the main problems of interest to most

girls in homemaking.
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As an outgrowth of reading and an analysis of the survey, the following
may be recommended:
1.

Classes should be from sixty to eighty minutes in length.

If it

can be arranged for sessions of a given group to be scheduled on consecutive
days it will prove more satisfactory.

If the periods are forty or forty-five

minutes long, a sounder program can be developed if provision is made for
some double periods.
2.

Classes should be smaller than twenty-five in number.

3.

Since few students are enrolled in homemaking in the last two years

of high school the homemaking program should be planned wisely to meet the
needs, interests and activities of the junior high school girl.
4.

There should be more continuity in the homemaking program from the

eighth to ninth

grad~s

so as to eliminate overlapping and maintain more

interest in high school.
5.

Home practices or activities should be encouraged more in different

areas of homemaking and records kept.
6.

Individual reports in homemaking experiences, progress reports,

personality development charts, etc. should be started and passed on to
high school for the homemaking records.
7.

Classes for seventh grade girls and eighth grade boys should be

provided in the curriculum.
8.

A unit on careers should be included as guidance for further study

in the field of homemaking as a career.
The homemaking program is most effective when the course supplements
what the pupils are learning at home.

This brings the school and home

together so that the teacher may know what the needs of the children are
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and the ways in which the school may be helpful.

The home experiences are

emphasized because the learning experiences that can be provided at school
are limited.
The homemaking program is being continually revised and hopefully
improved.

All have the same basic principles; however, each unit varying

as the pupils and teachers plan their objectives and activities for the group.
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APPENDIX
8th Grade Homemaking Class Survey
The following information is to be used in a study of the 8th grade
homemaking course in our junior high school.

Since you were a former

pupil, I feel that you are in a position to be of great help in this study.
All information will be kept confidential.

Please check each part care-

fully.
1.

What is your present
classification in school?

Freshman
Sophomore
Junior
------------~
Senior
~~------~

~------------

~------~~

2.

3.

If you are taking or have taken
homemaking in high school, please
circle the correct number of years.

1

2

3

4

If you do not plan to study homemaking in high school, what are
your reasons for this decision?
Please list.

1.
2.
3.

4.

In the blanks at the left, please
rate the following areas in order
of the amount of help they have
been to you in the study of homemaking in high school. Use the
blanks on the right to rate them
in order of their usefulness to
you outside of school.
_______ Baby Sitting
---~- Getting Along with the Family
_______ Etiquette
_______ Room Improvement
Clothing Construction
Improvement
------- Personal
Foods and Health
_______ Food Preparation

5.

What suggestions do you have for improving
laboratory lessons?
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6.

Is the work offered in the homemaking
course practical enough so that you are
able to apply it at the time you were
studying it?

Yes
--___Somewhat

Or useful for further study?

___Yes
Somewhat

___No

--___No
7.

8.

Do you feel that a unit on homemaking
careers should be included in the 8th
grade?

___Yes
___Some

Has your opinion of the homemaking
field changed since you entered high
school?

___Yes
___Some

9 •• Did you feel that the periods were

of sufficient length?

___No

--~No

___Yes
--~Sometimes

---'No

10. What length do you feel they should
be?

___40 min.
___60 min.
80 min.

11. Would you have preferred fewer periods
of greater length?

___Yes

12. Do you feel that the 8th grade course
should be elective or required?

---No
Elective
--___Required

13. Do you feel that homemaking should

___Yes

14.
15.

be offered to the 7th grade girls?

---'No

Do you feel that homemaking should
be offered to the 8th grade boys?

___Yes

If you were planning an 8th grade
homemaking course, in what order of
importance to you would you rate the
followi~g areas?
___Getting Along with the Family
___Baby Sitting
Careers
___Personal Improvement
Foods and Health
Food Preparation
___Clothing Construction
___Planning a Wardrobe
___Care of Clothing
___Etiquette
___Room Improvement

---

---

---

___No

